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 FS 1003.42  
 Required Holocaust Education

  Mandate Public School Instruction 
 The history of the Holocaust (1933-1945), the
 systematic, planned annihilation of European Jews
 and other groups by Nazi Germany, a watershed
 event in the history of humanity, to be taught in a
 manner that leads to an investigation of human
 behavior, an understanding of the ramifications of
 prejudice, racism, and stereotyping, and an
 examination of what it means to be a responsible
 and respectful person, for the purposes of
 encouraging tolerance of diversity in a pluralistic
 society and for nurturing and protecting
 democratic values and institutions. 



   Why Teach Holocaust History?  
   The history of the Holocaust provides one of the most effective, and 

most extensively documented, subjects for a pedagogical 
examination of basic moral issues. A structured inquiry into 
Holocaust history yields critical lessons for an investigation of human 
behavior. A study of the Holocaust also addresses one of the central 
tenets of education in the United States, which is to examine what it 
means to be a responsible citizen. Through a study of the Holocaust, 
students can come to realize that democratic institutions and values 
are not automatically sustained, but need to be appreciated, 
nurtured, and protected; silence and indifference to the suffering of 
others, or to the infringement of civil rights in any society, can—
however unintentionally—perpetuate the problems; and the 
Holocaust was not an accident in history—it occurred because 
individuals, organizations, and governments made choices that not 
only legalized discrimination but also allowed prejudice, hatred, and 
ultimately, mass murder to occur.     

 Source: Teaching About the Holocaust, A Resource Book for Educators,  
 United States Holocaust  Memorial Museum, Washing ton, D.C. (1994) 



Guidelines for Teaching about
 the Holocaust 

1. Define the term Holocaust. 
2. Contextualize the history you are teaching. 
3. Translate statistics into people. 
4. Strive for precision of language. 
5. Avoid simple answers to complex history. 
6. Just because it happened does not mean it was

 inevitable. 
7. Try to avoid stereotypical descriptions. 
8. Strive for balance in establishing whose perspective

 informs your study of the Holocaust. 



9. Make careful distinctions about sources of
 information. 

10. Do not romanticize history to engage
 students’ interest. 

11. Be sensitive to appropriate written and
 audiovisual content. 

12. Select appropriate learning activities. 
13. Reinforce the objectives of your lesson

 plan. 
14. Avoid comparisons of pain.  

Source: Teaching About the Holocaust, A Resource Book for Educators,  
 United States Holocaust  Memorial Museum, Washing ton, D.C. (1994) 



     Guidelines for Use of Materials     
and Resources Related to the   

Holocaust 
 The nature of the subject of the Holocaust and the 
possible associated emotional impact means that 
teachers must take special care to preview all 
materials in their entirety.   
  This is particularly true of the supplemental 

resources found for the study of the Holocaust. 
  Age, grade level and content area suggestions 

need to be considered as well.   
  Each class is unique and what is appropriate for 

one class might not be suitable for another. 



  A designation by the publisher for the intended 
audience (Primary, Intermediate, Middle School, 
etc.) does not always accurately take into 
consideration the ages, reading level, or emotional 
maturity of the students. 
  Picture books may still contain content that is not 

appropriate for primary or intermediate 
elementary students. 

  Visual materials (videos, DVDs) need to be viewed in 
their entirety prior to use. This includes materials in 
the media center.  

  Make sure that the school-based administrator is 
aware of any materials that are being used prior to a 
reaction from parents or the community. 



 Use all procedures/processes that are in 
place at your school site regarding the 
showing of videos. 

 Many times, students have seen movies or 
read books with their parents or guardians.  
This does not mean the same materials are 
appropriate for classroom viewing or use. 

 Use the expertise of the school’s 
administration or District curriculum staff. 

 Use common sense when choosing materials 
in print, auditory or visual formats.   



Professional Development CD 
 Items include 

 Background Information 
 Interdisciplinary Connections 
 Websites 
 Related materials and resources 
 Journal Writing 
 Maps 



The Girls of Room 28 
Friendship, Hope and 

Survival in Theresienstadt 
 This book is intended for use in middle  
 (grade 8) and high school ( 9-12) 
classrooms. 

 All strategies can be used with other 
resources or with related materials. 





Discussion/Question Guide 
 Provides background info 

 Provide reading activities 
 Before and after reading 

 Additional discussion questions 
 Current issues 



  Note: This book can be used with students at
 the secondary level.  The book also offers
 interesting discussion points for older students
 who understand more of the details about the
 Holocaust. The following can be used to
 explore the book's story; please select the
 questions that are appropriate to the level of
 understanding of the readers.  



Discussion/Question Guide 
From 1942 to 1944, twelve thousand children passed through the

 Theresienstadt internment camp, near Prague, on their way to
 Auschwitz. Only a few hundred of them survived the war. In The
 Girls of Room 28, ten of these children—mothers and
 grandmothers today in their seventies—tell us how they did it. 

Background Information: The Jews deported to Theresienstadt
 from countries all over Europe were aware of the fate that
 awaited them, and they decided that it was the young people
 who had the best chance to survive. Keeping these adolescents
 alive, keeping them whole in body, mind, and spirit, became the
 priority. They were housed separately, in dormitory-like
 barracks, where they had a greater chance of staying healthy
 and better access to food, and where counselors (young men
 and women who had been teachers and youth workers) created
 a disciplined environment despite the surrounding horrors.  



    In the mid-1990s, German journalist
 Hannelore Brenner met ten of these child
 survivors—women in their late-seventies today,
 who reunite every year at a resort in the Czech
 Republic. Weaving her interviews with the
 women together with excerpts from diaries that
 were kept secretly during the war and samples
 of the art, music, and poetry created at
 Theresienstadt, Brenner gives us an
 unprecedented picture of daily life there, and
 of the extraordinary strength, sacrifice, and
 indomitable will that combined—in the girls
 and in their caretakers—to make survival
 possible. 



 The counselors also made available to the
 young people the talents of an amazing
 array of world-class artists, musicians, and
 playwrights–-European Jews who were also
 on their way to Auschwitz. Under their
 instruction, the children produced art,
 poetry, and music, and they performed in
 theatrical productions, most notably
 Brundibar, the legendary “children’s opera”
 that celebrates the triumph of good over
 evil. 



          Before Reading 
   When you look at the cover of The Girls of Room 28,

 how does it make you feel?  What do you think the story
 is about? 

  The title of the book includes “Friendship, Hope and
 Survival in Theresienstadt”.  How do you think these
 three words are related to the story told by Ms. Brenner?  

  What was the Holocaust?  
  Why is it important to study it?  

  About six million Jews, nearly half of the world's
 Jewish population at the time, Roma & Sinti
 (Gypsies), mentally or physically disabled patients
 and others totaling approximately eleven million
 were killed during the Holocaust.  



 Among those killed, 1.5 million were
 children.  
  What do you think life was like for Jewish

 children in Europe before the Holocaust?  
  How do you think it changed once the

 Holocaust began? 

 What are ghettos?  
  Why did they exist? 



After Reading 
 The adults who were responsible for taking
 care of the children did everything they
 could to create a refuge for them. However,
 there were many rules, restrictions,
 regulations and prohibitions that the girls in
 room 28 needed to follow.  
  Why do you think that the counselors felt this was

 important to the girls’ survival? 



 “Friendship was everything to these girls
—life, love, the future.”   
 Why was friendship so important?  

 Discuss the importance of friendship in your
 own lives. 

 Why do you think that some of the girls
 feared making friends?   



 What was Brundibar?  
  Why does the author refer to it as ‘light in the

 darkness’? 

 Fifteen of The Girls of Room 28 were
 liberated at the war’s end.   
  How did they feel about what they went through?  
  Were they able to leave the past behind?  

 Why did it take so long for the girls of room
 28 to connect again? 
  What continues to bind the girls/women

 together? 



Discuss the following quote:  

“We are witnesses to a miracle. Everyone here … experienced  
the Holocaust first-hand and survived. Those girls are  
now grandmothers. Each has a unique personality, temperament,  
and outlook, and each has traveled a different road.  But despite  
all these differences and despite the scars that life has left on  
them, just look at how cheerful they all are, how they laugh and  
sing. How happy they are here together.  Life has proved  
stronger.  Isn’t that a miracle?” 

   Abraham Weingarten (husband of Hanka) to the author 



(For older readers) 
The Holocaust is defined as genocide.  
  What does that mean?  
  Have there been other genocides since the Holocaust?  
  This provides an opportunity to talk about situations

 in Darfur, Kosovo, the Armenian Genocide and other
 genocides.  

  Some people say that the Holocaust never happened.  
  Why do they say this?  
  After reading The Girls of Room 28, how would you

 respond?  
  Are there lessons to be learned from experience?  
  What are they?  



Activity: The Words of Others   
  Using the following quote from Dr. Margaret Meade as a

 springboard to having students research a time in history
 when a group of citizens worked toward changing the
 world. It might even have been a change in their school,
 local community, state, country or a worldwide issue.  

“Never doubt that a small group of thoughtful, committed citizens can change
 the world; indeed, it is the only thing that ever has.”   Dr. Margaret Meade 

  Give students options for reporting. They might select a
 written research paper, a skit, or a power point
 presentation.  

Reading Strategy 1 
Post Reading: Research and Technology 



Reading Strategy 2 
Post Reading:  Research and Technology 
 Activity: The Words of Others 

Read the following poem by Hannah Senesh.  
There are stars that twinkle in the sky 

although they burned out long ago 
and people  who bring light to the world 

although they are no longer with us 
their light shines especially bright 

in the darkness of night 
they show the way for us all 



  Why do you think that the author (Hannelore
 Brenner) included the poem at the beginning of the
 book? 

  What significance does poetry contribute to The
 Girls of Room 28? 

  Use the poem as a springboard for students to
 research Hannah Senesh and her part in the
 Holocaust. 

  What do Hannah’s poems and writings reveal about
 her? 

  Give students options for reporting. They might
 select a written research paper, a skit, or a power
 point presentation.  



Reading Strategy 3 
Post Reading: Compare/Contrast and 
Evaluate 

Activity: Creating a Time Line  
  Have students create a time line that encompasses
 the time period from 1939 to the end of WWII in
 1945.  They must include 10 – 15 major
 occurrences in Europe, also including on parallel
 time lines of at least 10-15 major events that were
 happening in other places in the world.  Encourage
 students to be creative as they design their time
 lines.  For example they can use a linear format, a
 flow chart format, or a mapping format. 



After studying the parallel time lines each student
 created, have him or her answer the following:  

   As you study the events that were going on in
 Europe and the rest of the world from 1939 – 1945,
 explain how one event might have affected other
 events.  Describe in full detail the value of being
 knowledgeable and aware of important events in our
 own community, state and country, as well as the
 world around us.  Make sure to include specific
 information. 



 Additional Discussion
 Questions 

  Throughout much of the story, the girls of Room
 28 use memory, imagination and other tactics to
 create a more peaceful place in their minds to help
 deal with the real dangers and fright that they are
 facing.  
  Can you think of a time when you were faced with

 something horrifying?   
  How did you manage to cope?  
  Create a journal entry that will describe that

 situation and how you dealt with it. 



 The Girls of Room 28 shows how important
 friendship is to survival. Friends and family
 are important to all of us.   
  Has there been a time in your life when you had

 to be separated from your family and didn’t want
 to be?   

  Has there been a time in your life when your
 friends were crucial to your well being? 

  In a group discuss what that felt like.  Share your
 stories and how these events might have
 affected you. 



 Propaganda plays an important role in The
 Girls of Room 28. 
  Define propaganda.   
  Describe and give examples of how propaganda

 is used in The Girls of Room 28.  
  Who used propaganda during this period of

 history? 
  Describe and give current examples of

 propaganda. 
  Create examples of propaganda. Students might

 select a written format, a skit or commercial, a
 power point presentation or video.  The
 possibilities are endless. 



Interdisciplinary Connections 
Sunshine Connections for Fine Arts 

 Music 
 Art 
 Poetry 
 Research 



Music 
 Brundibar 
 Others contained in the ghetto 

 Composers 
 Performers 
 Musicians 



Art 
 Children in Theresienstadt 

 …I never saw another butterfly … 
 Frieda Dicker-Brandeis  

 Adult artists 



Poetry 
 Poems 

 Hannah Senesh 
 Children of Theresienstadt 
 …I never saw another butterfly … 

 Girls in room 28 



Journal Writing 
Objective: To understand the 

importance of recording thoughts and 
feelings especially in relation to our 
surroundings. 
 Anne Frank 
 Girls of Room 28 
 Salvaged Pages by Alexandra Zapruder 



 Much of the information we have about the
 Holocaust comes from diaries, letters and
 journals kept by men, women, and children. 
 The most well known is Anne Frank:  The Diary
 of a Young Girl. The journals and diaries of The
 Girls of Room 28 give us insight into their lives  

   Diaries, letters, and journals have become ways
 for us to look into the past to see what life was
 like during this time in history.  During this
 time (1933-1945) there were no televisions,
 computers, or video cameras.  Telephones were
 not as widely used as the way we use them
 today.  Radio was the main method of
 communication. 



  E-mail, chat rooms and social networking sites
 have become present day ways to communicate
 thoughts and feelings. 

   Keeping a journal during the study of the
 Holocaust is a good way for teachers and
 students to gain insight into this time period. 
 It also allows for self-discovery and serves as
 an emotional outlet for many of the moral and
 human issues that are presented during the
 course of study.    



  Journals can also be used to: 
  Set and clarify learning goals. 
  Work through issues and find solutions. 
  Record encounters, feelings, dreams, and ideas. 
  Provide a record of material presented. 

  Journal writing is different from other kinds of
 writing.  There are no set rules for writing in a
 journal.  It can also lead to self-discovery and
 understanding of others. 



  Some suggestions for journal writing include: 
  Write for yourself. 
  Be spontaneous and write fast to keep the

 thoughts flowing. 
  Don’t censor your thoughts and/or feelings. 
  Don’t be judgmental of your thoughts. 

  Participants may have the opportunity to share
 their journals. 



  In order to make journal writing a successful
 activity for the study of the Holocaust it is
 important to set aside 5-10 minutes every day. 
 Participants will benefit from keeping a journal
 and should all write at the designated time. 
 Journal writing is encouraged at other times as
 well. 

   All journal writers should be allowed privacy. 
 Writings should not be subjected to grammar,
 punctuation, spelling or content scrutiny. 

   Journal writing is a very effective way of allowing
 students to deal with the large amount of
 information as well as the emotional issues that
 are presented in the study of the Holocaust. 



Interdisciplinary Connections 
to Social Studies 

 Timelines 
 Map skills 
 Research  
 Technology 
 Content Reading 



Interdisciplinary Connections 
to Language Arts 
  Journal Writing 
  Poetry 
 Content Reading 
 Research 
  Literature 



Literature 
  Survivor testimonies 
 Voices of victims 
 Accounts of resistance 

  Passive  
  Active 

  Stories of rescue and heroism 
 The German experience 
 Response and reflection 



Resources to Supplement 
Teaching The Girls of Room 28 
 The Cat with the Yellow Star 
 Brundibar 
 …I never saw another butterfly … 
 The Butterfly 



Video Clips from  
CBS/60 Minutes 

Brundibar: How the Nazis Conned the 
World –CBS News 
February 25, 2007 

Nazi Ruse Covered Up Holocaust - CBS 
News 
September 19, 2007 



  Resources for Teaching 
United States Holocaust Memorial Museum 
http://www.ushmm.org/ 
Yad Vashem The Holocaust Martyrs' and Heroes' Remembrance

 Authority 
http://www.yadvashem.org/ 
Finding a Voice: Musicians in Terezin Study Guide 
http://www.facinghistory.org/resources/publications/finding-a

-voice-musicians-t 
Terezin Memorial-National Cultural Monument 
http://www.pamatnik-terezin.cz/showdoc.do?docid=164 
Learning About the Holocaust Through Art 
  http://art.holocaust-education.net/home.asp

?langid=1&submenu= 



BRUNDIBAR and the Children of Terezín 
http://www.pbs.org/now/arts/brundibar.html  
MUSIC BEHIND WALLS .::. Composers First .::. Hans Krasa 
http://www.interdisciplinary.neu.edu/terezin/music/krasa.htl 
The Holocaust and Music 
http://holocaustmusic.ort.org/ 
Hans Krása’s Brundibár, and the Surreal Cultural Life of

 Theresienstadt 
http://music.minnesota.publicradio.org/programs/spco

/features/0401_theresienstadt.shtml 



http://fcit.usf.edu/holocaust/arts/arts.htm 



Guidelines for Having a 
Holocaust Survivor Speak to 

Your Class 
 Middle and High School only 
 Holocaust Survivors should to be treated as 

guests in your school. They should be met 
by an adult (teacher, aide, administrator) 
and escorted to the room.  When they are 
through, please have an adult escort him/
her back to the front office. 



 Holocaust Survivors will only speak once. They 
do not speak multiple times in a day.  Combine 
classes to maximize the use of the Survivor’s 
talk. 

   A speaker should be invited to your middle and 
high school class after the class has studied its 
unit on the Holocaust. 

 You may wish to have your students prepare 
questions for the Survivor ahead of time. 



 Caution your students that they will be listening 
to an individual who has had an emotional 
experience; and that s/he might react with 
tears, anger, etc.; and that s/he may speak 
English with an accent.  Remind students to 
treat the speaker with courtesy and respect.   

 Be prepared to refocus the speaker if s/he 
becomes sidetracked. 

 Allow enough time for the class to ask 
questions. 



  It would be most thoughtful for students to write 
brief notes thanking the speaker for the 
presentation. 

  Consider taping the speaker and building up 
classroom testimonials. Check with the Holocaust 
Survivor to make sure that s/he is willing to be 
taped. 

  Teachers should remain in the room for the entire 
presentation in order to help maintain student 
behavior. 

  The teacher might consider inviting an 
administrator to introduce the Holocaust Survivor 
since this sends students a message about the 
importance of the speaker. 



Questions? 

   Concerns? 

     Comments? 


